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The discussion on the treatment of Blacks in 
American history textbooks grew out of the Civil Rights 
Movement of the 1960s. It was during this period that 
Black educators began to ask questions about the image 
of Blacks projected in history textbooks. The pioneers 
in this demand for correct portrayal of Blacks in high 
school textbooks were the Michigan and California School 
Boards. These school boards found that the history 
textbooks most widely used gave the impression of Blacks 
as a group of people who did not suffer from the insti¬ 
tution of slavery, and whose progress to date was due 
largely to the efforts of others. These boards were 
concerned because this kind of history reinforced notions 
among whites of their superiority and among Blacks of 
their inferiority (Stewart 1964). 
Historically, American Blacks have been portrayed 
primarily as simple childlike slaves and as uneducated, 
bewildered freedmen. Most textbooks do not chronicle 
the history of Blacks in the years from 1866 to the 
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present, and if they do, they do not focus on Black 
achievement. Where attention is given to outstanding 
Blacks in American history, the representation is insuf¬ 
ficient to counterbalance the previously created percep¬ 
tion of Blacks being a racially inferior group. Booker 
T. Washington and George Washington Carver are the most 
commonly mentioned Blacks in high school textbooks because 
their attitudes about race relations did not seem to 
disturb the status quo. Whenever the Black race is 
a theme in American history, the treatment has been 
largely preoccupied with Blacks en masse and as a problem 
and has rarely extended to individual creative Blacks 
and their contributions to American society (Mayer 1962). 
Textbook makers have used devices of omission 
to avoid controversy. The Michigan and California School 
Boards contend that wholesale omission has the most 
serious effect of distorting history. The distortion 
builds up an unfavorable and untrue image of Blacks 
and that in turn creates psychological effects upon 
Black children and white children alike (Stewart 1964). 
Publishers have produced special editions of 
the same textbooks to accommodate the various state 
systems. One edition of a textbook omitted references 
to Black history while the other edition highlighted 
Black historical events. Teachers in predominantly 
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white school districts chose or selected the textbook 
with references only to white persons who contributed 
to history. On the other hand, teachers in predominantly 
Black school districts chose textbooks that contained 
historical materials that were interracial in nature. 
The latter group of pioneers, realizing the need to 
present a truer picture of history, wrote supplementary 
booklets about Black history as a basic text instead 
of the regular textbook (Stewart 1964). 
These pioneer boards were able to get history 
textbook publishers to issue revised editions of the 
books that were rejected. These boards also decided 
to write a supplementary booklet about Black history 
to be used as basic text. The supplementary booklets 
were written by school personnel and published by these 
boards. These supplementary booklets led to the devel¬ 
opment of individual Black history books (Stewart 1964). 
Evolution of the Problem 
The writer became interested in the omission 
and misrepresentation of significant contributions of 
Blacks from high school textbooks while teaching American 
history in the high school. The information presented 
about Blacks was either distorted or was omitted to 
a large extent. This kind of writing by authors of 
history textbooks has added to the pattern of racial 
discrimination which is one of our society's most serious 
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problems. The omission of Blacks from major periods 
of American history is cause for concern because omitting 
Blacks could make all children believe that Blacks have 
not played a major role in all phases of American life. 
Statement of the Problem 
The problem is to determine the extent of omission 
of significant contributions of Blacks from high school 
American history textbooks. 
Purpose 
The major purpose of this study is to investigate 
the treatment of Blacks in high school American history 
textbooks and to look at the policies of American history 
textbook publishers regarding Black contributions to 
history. 
Definition of Terms 
Treatment - all direct and indirect references 
or descriptions contained in the textbooks about Blacks. 
Blacks - African-Americans, slaves, or Afro- 
Americans. Used here with upper case "B" as a proper 
noun to refer to those of African descent; it signifies 
nationality and not just race. 
Regional bias - views that represent one section 
of the country. 
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Limitation of the Study 
This study was confined to examination of high 
school American history textbooks from the state approved 
list of books used in the metropolitan Atlanta area. 
Locale of the Study 
This study was done in the metropolitan area 
of Atlanta, Georgia using Fulton County schools, DeKalb 
County schools, Cobb County schools, Gwinnett County 
schools, and Atlanta Public schools. 
Significance of the Study 
This study will prove valuable to school adminis¬ 
trators, curriculum planners and textbook writers. 
It is being conducted to help make school systems aware 
that American history textbooks are an accumulation 
of knowledge which society seeks to communicate to stu¬ 
dents in the course of their schooling. Such textbooks 
ought to reflect the contributions of individuals and 
groups from all segments of American society. 
Method of Research 
A questionnaire was mailed to selected major 
publishing companies of American history textbooks to 
determine their policy on including Blacks from the 
period after Reconstruction to the 1970s. Answers were 
analyzed and classified to be presented in tabular form. 
The writer examined the pages in the textbook 
on which material relating to the target group was to 
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be found. The writer turned to those pages and identified 
all sentences in which there was specific mention of 
the target group by name. Next, the writer determined 
the total number of sentences examined. Then the writer 
determined what percentage of the total number of sentences 
mentioned blacks (Garcia and Armstrong 1979). 
CHAPTER II 
SURVEY OF RELATED LITERATURE 
The omission of significant contributions of 
Blacks from high school history textbooks has influenced 
many historians, both Black and white, to research and 
write histories which were designed to focus attention 
on the contributions Blacks have made to American life 
and culture. 
A pioneer in the writing of Black history was 
Carter Godwin Woodson. Woodson was convinced that if 
a race has no recorded history its achievements will 
be forgotten and claimed by other groups. He found 
from his studies that the contributions of the Black 
race were overlooked, ignored, and suppressed by the 
writers of history textbooks and the teachers who use 
them. Woodson also organized Associated Publishers 
in order to produce textbooks and other supplementary 
material on Blacks which at the time was not accepted 
by white publishers. He founded the Association for 
the Study of Negro Life and History and became editor 
of the Journal of Negro History. Woodson's books have 
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become the foundations upon which more contemporary 
historians have based their own research (Franklin 1950). 
Another leading historian in the field of Black 
history is Benjamin Quarles. He stated that Blacks 
have been a factor in the major issues of our history. 
In the eyes of the world, the United States stands for 
man's right to be free; however, no group has expressed 
this viewpoint more than Black Americans (Quarles 1973). 
According to Quarles, the Black man's role in 
the United States throws light upon some of the major 
trends in the history of the Western world since Columbus. 
For example, the Commercial Revolution used African 
Blacks in the South who produced the cotton to which 
the Industrial Revolution owed so much of its explosive 
worldwide influence. Often the positive contributions 
of Blacks have escaped the eyes of historians and hence 
do not find their way into the pages of their works. 
Many books on the American past are silent on Blacks, 
except for descriptions of some problems (Quarles 1973). 
Black writers like Raymond Logan and Irving 
Cohen are examples of historians who have written revi¬ 
sionist Black history. These writers believe that a 
better understanding of American history and the role 
of Blacks in that history could help to close the gap 
now dividing the American people. They have lived through 
and explained those experiences which lie at the heart 
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of America's most pressing social problem. They believe 
that the experience of American Blacks can be fully 
understood only from the perspective of our national 
history. The story of Blacks is an integral part of 
the American past and must be examined within the context 
of that past (Logan and Cohen 1975). 
These authors have concentrated their attention 
on those developments which affected the vast majority 
of Blacks within a given period of time. History, they 
believe, is not merely a record of individual achievements 
and contributions. While eminent Black personalities 
are by no means neglected, many other Blacks have made 
genuine contributions to American life. The experience 
of nameless Blacks was the primary concern of this book 
(Logan and Cohen 1975). 
John Hope Franklin is the prominent historian 
who stated that he had to retell the story of the evo¬ 
lution of the people of the United States in order to 
place Blacks in their proper relationship and perspective. 
To proceed otherwise would have been to ignore the indis¬ 
putable fact that historical forces are all-pervasive 
and cut through the most rigid barriers of race and 
caste. It would have been impossible to trace the history 
of Blacks in American without remaining sensitive to 
main currents in the emergence of American civilization. 
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Franklin gives credit to the forces and person¬ 
alities that have shaped the history of Blacks in the 
United States. He tells the story of the deeds of out¬ 
standing persons and shows the misfortune of the great 
masses of Blacks in every walk of society. For instance, 
this was needed because of the distorted material and 
the omission of Blacks from history (Franklin 1980). 
Drotning has written a book primarily addressing 
Black participation in military action. Its thrust 
is equally applicable to all aspects of American life. 
Drotning says all rational Americans agree that there 
have been and are gross inequities in opportunités, 
and rewards have not been given to those that deserve 
them. He has found a clear call for justice for equality 
of opportunity and full participation in rewards. Drotning 
has also shown that progress has been made and that 
greater and more rapid progress can be expected (Drotning 
1970) . 
Meier and Rudwick have written a book to analyze 
and interpret Black achievement in all periods of American 
history. They have placed special emphasis on the ideolo¬ 
gies, institutional development, and protest movements 
of Blacks. They have traced the contribution of Blacks 
from Africa to the 1960s (Meier and Rudwick 1965). 
Clemons, Hollitz and Gardner have also written 
a history stating that Blacks have played an important 
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role in our nation's past. According to Clemons, Hollitz 
and Gardner, textbooks have not given Blacks credit 
for their contribution to American life. Blacks were 
with Columbus when he discovered America. Blacks have 
served and are now serving our national defense program. 
They contributed greatly to economic development of 
the agricultural South. In science, their discoveries 
and inventions have contributed to health, business 
and industry. In music, Black rhythms and melodies 
have become America's music. In our government, questions 
relating to Blacks have resulted in proclamations, laws, 
and even amendments to our Federal Constitution. The 
role of Blacks in America's history has been and still 
is a significant one (Clemons, Hollitz, and Gardner 
1965) . 
Simms has written about a group of Blacks, Chicanos 
and whites in Texas who got together to see what they 
could do about textbooks in that state. The study group 
focused on assessing textbooks for elementary schools 
for the three largest minority groups in America. Those 
groups are Blacks, Mexicans and Indians. The group 
looked only at American history textbooks since the 
educational system placed the greatest burden for teaching 
about cultural pluralism on the social studies. The 
books reviewed are currently on the official state of 
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Texas adoption list and are in use by students in the 
fifth and eighth grades (Simms 1978). The result of 
their study was a recommendation that curricular materials 
emphasize the legitimate role of minorities in our plural¬ 
istic society (Simms 1978). 
The importance of including the contributions 
of Blacks in textbooks can be seen in the development 
of a positive self-concept. In discussing self-concept, 
one should be aware that one is discussing the individ¬ 
ual's personality and his social environment (Grambs 
1965). According to Grambs, "personality is an organi¬ 
zation of traits and attitudes in which the individual's 
conception of himself is central" (Grambs 1965, 11). 
These traits and attitudes are believed to be central 
to a person developing a positive or negative self-concept. 
Additionally, Grambs states that the way an 
adolescent sees himself is the way he will behave. 
If the adolescent views himself highly, his opinion 
of himself will be reflected in his behavior. This 
practice will lead to his developing a positive self- 
concept. Conversely, if he thinks poorly of himself, 
his opinion of himself will be reflected in a behavior 
that will lead him to develop a negative self-concept 
(Grambs 1965 ) . 
The Black adolescent is a minority in a white 
society. He is not only affected by the way others 
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in his immediate social environment react toward him, 
but his self-concept is also affected by a larger envi¬ 
ronment—the dominant white society. He begins to realize 
that he belongs to a group of people who have the dominant 
white society telling them what they are worth. One 
of the major reasons that the Black adolescent has a 
low self-concept is that the white society has a negative 
attitude toward the race of which he is a part (Negro 
History Bulletin 1969, 4-5). 
In his autobiography, Malcolm X states that 
the white man thinks the Black man is inferior. He 
says, "I wasn't a pet but a human being. They didn't 
give me credit for having the same sensitivity, intellect, 
and understanding that they would recognize in a white 
boy. . ." (Malcolm X 1965, 35). This negative image 
that our society holds of the Black man is seen repeatedly 
in the many ways our society hinders the Black man's 
progress. After being told so often by the white society 
that they are inferior, many Blacks begin to accept 
the notion as truth and accordingly, develop a negative 
self-concept. 
Historically, school textbooks showed Black 
men doing menial work while white men held professional 
jobs. This only helped to instill in the Black adolescent 
the belief that he was lazy, stupid and would never 
amount to much. Textbooks never mentioned the Black 
14 
discoverers, inventors or professionals (Urch 1971, 
747-51) . 
Toldson and Pasteur suggest that the Black ado¬ 
lescent must have his own positive self-image projected 
and those like him if he is going to be able to appreciate 
other Blacks and develop a positive self-concept. The 
adolescent needs to see his positive "self" in other 
people, things and concepts (Toldson and Pasteur 1975, 
135) . 
Research by Johnson, Letcher and Johnson confirms 
the studies that teaching materials affect children's 
racial attitudes toward other ethnic groups and themselves 
(Litcher and Johnson 1969, 148-52). Johnson's studies 
on the effects of special programs in Black history 
on racial attitudes and self-perceptions were not sig¬ 
nificant. There is growing evidence that the Black 
adolescent is beginning to identify and take pride in 
his Blackness. This pride is caused by the use of Black 
teaching materials in the classroom (Johnson 1966, 325- 
BO) . 
Since the 1960s American history textbooks have 
included more information about Blacks. The Atlantic 
Monthly and Saturday Review reported stories on how 
Blacks were treated in textbooks (Atlantic Monthly 1963; 
Saturday Review 1965). 
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In 1966, the United States Congress Subcommittee 
on Defacto School Segregation held hearings on books 
for schools and the treatment of minorities. It found 
that while the use of multi-ethnic textbooks had increased 
in most parts of the United States, some states were 
clearly making less effort than others in this direction. 
There was evidence of continued regional pressure on 
the publishers to produce special editions of texts 
omitting "integrated material." The eight hundred pages 
of verbal and written testimony from state departments 
of education, publishers, organizations and individuals 
provided a broad account of practices respecting the 
provision of textbooks throughout the United States 
in the past decade (U.S. Congress, House 1966, 71). 
A similar conclusion was reached by the National Education 
Association at its conference in 1967. It stated that 
there were "massive distortions in many textbooks" and 
urged that more research be done in the area (National 
Education Association 1967, 323). 
Two state departments of education have appointed 
committees of professional historians to examine history 
textbooks. A team of six historians from the University 
of California found that the chief defect of the texts 
they examined was their fear and avoidance of discussion 
of minorities. They concluded: "In their blandness 
and amoral optimism, these books implicitly deny the 
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obvious deprivations suffered by Negroes" (Stampp et 
al. 1964). In a more recent study done in Michigan, 
six historians from universities in both northern and 
southern states found that in the American history texts 
they reviewed there was little or no discussion of Blacks 
in colonial society and after Reconstruction. They 
also found no discussion of the harshness of slavery 
or of the Klan or the Civil Rights Movement. They com¬ 
mented : 
Through errors of both omission and commission, 
through their avoidance of nearly everything of 
a controversial nature, through their reliance on 
outdated and even antediluvial historical research, 
and through their inadequate treatment of the current 
civil rights movement and the background to it— 
these books are historically inaccurate, misleading 
and distorted (Michiqan Educational Journal 1968, 
41) . 
Similar findings had been reported in a study undertaken 
two years previously for the American Federation of 
Teachers. 
In Michigan, the State Department of Education, 
after receiving the historians' report, decided to review 
all texts and discontinue those found deficient. They 
also decided to purchase only fair texts in the future 
and to limit the period of adoption to ensure that the 
texts would be kept up-to-date. Four years earlier 
in Detroit, the National Association for the Advancement 
of Colored People (NAACP) succeeded in having one American 
history text withdrawn and a new edition written that 
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incorporated material prepared by the NAACP (Elkin 1966, 
502-08). 
In 1967 and 1968, several states, for example, 
had supplementary material prepared on the history of 
American Blacks. However, at a meeting of the Council 
for Basic Education in 1968, two speakers declared that 
many of these books were "as full of myth and exaggeration 
as earlier discredited works on American heroes" (Edu¬ 
cation U.S.A. 1968, 57). 
The National Council for the Social Studies 
made a similar statement about the value of changing 
old stereotypes for new ones and of teaching propagandist 
Black history (Education U.S.A. 1969, 85). A national 
periodical, the U. S. News and World Report (February 
16, 1963), complained that such statements as the Communist 
affiliation of the famous Black leader, W. E. B. DuBois, 
slavery in Africa, and the accusations of shortcomings 
leveled at all Black divisions in the Second World War 
were either omitted or glossed over. 
The Ontario Human Rights Commission in November 
1967 requested that the Ontario Institute for Studies 
in Education conducted a two-year study analyzing the 
content of all social studies textbooks used in the 
schools in the Province of Ontario. The Institute chose 
a small group of researchers who identified statements 
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that could be considered as discriminating against minor¬ 
ity groups, assessed the possible omission of material 
that had been included in the texts, and made any recom¬ 
mendations for change that seemed appropriate after 
the analysis of their findings (McDiarmid and Pratt 
1971). The Institute found a list of authorized social 
studies texts that was used in Province of Ontario. 
There were 143 social studies textbooks or a total of 
48,389 pages to read and evaluate (McDiarmid and Pratt 
1971 ) . 
The groups selected for the study were Jews, 
immigrants, Moslems, and Negroes. The researchers read 
every page of 143 social studies textbooks looking for 
assertions about the selected groups. The assertions 
had three components. They were attitude objects, con¬ 
nectors, and commonmeaning terms. The attitude objects 
are nouns which refer to people. They are connected 
by a verb and common meanings use descriptive objectives. 
An example is "Peter likes movies and Betty loves Fred" 
(McDiarmid and Pratt 1971). The Commission concluded 
that all social studies textbooks that contained dis¬ 
criminatory statements against minority groups in Ontario 
would be taken out of the school system (McDiarmid and 
Pratt 1971 ) . 
Another study found that most American history 
textbooks were bias by inertia; that is, they perpetuated 
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legends and half truths and failed to keep abreast of 
historical scholarship. Others were bias by omission 
which is to select information that credits only the 
writer's group; to be biased in use of language is to 
use words with a favorable connotation to describe one 
group and words with an unfavorable connotation to de¬ 
scribe another. An example of this technique is describ¬ 
ing one side as a "throng of patriots" and the other 
as "a mob of rebels." If a textbook is biased by cumu¬ 
lative implication it has the tendency to give all the 
credit for positive development to one side. The result, 
concluded one of the researchers, is to give the student 
"the impression that his own national monopolized progress 
single-handedly turned back the enemies of civilization 
and was alone equipped to lead the world along the path 
to a righteous future" (Billington 1966, 13). 
Since the 1960s writers of elementary school 
texts have made attempts to include the history of Blacks 
in their works. The authors of these improved textbooks 
give little attention to race relations. The authors 
also depict the achievements of Black Americans in litera¬ 
ture, music, art, science, industry, sports, entertainment, 
education and in other fields much more frequently than 
they referred to any other events which relate to the 
Black man and race relations. The achievements of indi¬ 
vidual Black heroes are emphasized rather than the plight 
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of the majority of Black people in this country (Banks 
1969, 98). 
A Ph.D. candidate at Michigan State University 
analyzed thirty-six history books used in grades four 
through eight. He discovered that the elementary American 
history textbooks showed that textbook writers do not 
depict racial violence toward Blacks. Instead they 
seek to explain discrimination rather than incidents 
of racial violence and conflict (Banks 1969, 100). 
The elementary textbook writers rarely use themes 
which could be characterized as stereotypes. This finding 
does not support the statement that Blacks are described 
in stereotypic fashion. The findings show that textbook 
authors have responded, to some degree, to the demand 
for more comprehensive coverage of Black Americans in 
elementary American history textbooks (Banks 1969, 104). 
Furthermore, historian Paul Gagnon conducted 
a study of American history textbooks for the Education 
for Democracy project. The American Federation of Teach¬ 
ers published Gagnon's study entitled "Democracy's Half 
Told Story: What American History Texts Should Add." 
He stated that American history textbooks do not develop 
major themes that would help students understand the 
sacrifices and hard work needed to sustain democracy. 
He also said that textbooks are missing information 
about political history, reformed religion, labor unions, 
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biographies and military history. Women and minorities 
like Harriet Tubman are not integrated into historical 
narrative about American history (American Teacher 1989, 
7) . 
CHAPTER III 
PRESENTATION AND INTERPRETATION OF DATA 
Description of Materials and Instrument 
The materials used in this study were American 
history textbooks. The textbooks are The Triumph of 
the American Nation, The American Pageant, America : 
Its People and Values, Land of Promise: A History of 
the United States, Life and Liberty: An American History, 
and The American Nation. These books, on the Georgia 
textbook list, are approved by the state for use in 
Georgia public schools. These books were purchased 
based on curriculum guides and reading test scores. 
The books range in reading levels from fifth to eleventh 
grade. The books are published by the following 
publishers: Harcourt, Brace, Jovanovich; D. C. Heath 
and Company; Holt, Rinehart and Winston; Scott, Foresman 
and Company; McDougal, Littell and Company; and Merrill 
Publishing Company. 
The instruments used in the collection of the 
data were a checklist of statements about Blacks and 
a questionnaire. The checklist of statements about 
Blacks was arranged in four columns. The first column 
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contains references to Blacks and the page on which 
such references occur. The second column contains the 
total number of sentences which refer to Blacks. The 
third column indicates the percentage of sentences refer¬ 
ring to Blacks and the fourth column shows the number 
of sentences about the contributions of Blacks. 
In order to obtain more information about the 
policies which textbook publishers use, a questionnaire 
was designed and mailed to each publisher included in 
this study (see Appendix B). 
Organization and Treatment of Data 
The data on the content analysis of American 
history textbooks have been organized in contextual 
and tabular form. There is one table for each of the 
textbooks, showing the number of pages about Blacks, 
the number of sentences about Blacks, the percentage 
of sentences about Blacks on each page and the number 
of sentences mentioning the contributions by Blacks. 
Each textbook was examined according to the 
checklist of statements to determine the number of sen¬ 
tences about Black contributions to American society. 
The data are presented in tabular form in six tables. 
The first book is The Triumph of the American 
Nation. Used in Cobb and Fulton Counties as well as 
the Atlanta Public Schools, it was used for regular 
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readers. These students scored at the 50th percentile 
in reading. The book contained the most references 
to Black Americans with one hundred ten (110) sentences 
about the contributions of Blacks. The book contains 
1,060 pages. 
The tabulation in Table 1 shows the most refer¬ 
ences to Blacks in the time periods from the settlement 
of Jamestown in 1619 to Reconstruction in 1866. Other 
references appear in the period from 1877 to the Reagan 
years of the 1970s. Blacks are omitted from the chapters 
on World War I and World War II, the rise of American 
industry, the Great Depression, and the New Deal. 
The American Nation is used in Fulton and Gwinnett 
Counties for students scoring below the 50th percentile 
in reading. Table 2 shows that the book only contained 
23 sentences about the contributions of Blacks. It 
has 816 pages. The references to Blacks are from the 
time period from the 1400s to 1877. This book has added 
two paragraphs on Black inventors in the 1800s and con¬ 
tinues to mention Blacks until the 1970s. 
Life and Liberty (Table 3) is the developmental 
American history textbook used in Dekalb County. These 
students scored below the 50th percentile on the reading 
test. The book contained 23 sentences about the con¬ 
tributions of Blacks with a total of 740 pages. The 
references about Black Americans in this text are mentioned 
Table 1 
Title of Book: Triumph of the American Nation 
Publisher: Harcourt, Brace, Jovanovich 





















Portugal's sea route 
to Asia (p. 12) 2 10% 1 
The growth of Virginia 
(p. 24) 3 19% 0 
Slavery in the Southern 
colonies (p. 46) 4 26% 0 
English economic ties 
(p. 60) 1 20% 0 
Blacks a class apart 
(p. 67) 12 100% 0 
The Middle Passage 
(p. 68) 14 77% 0 
Slavery in New England 




Target Group No. of Percentage No. of 
(Blacks) Sentences of Sen- Sentences 
About Blacks fences Mention- 
on Each About ing Con- 





Slavery in the Middle 
colonies (p. 69) 9 90% 0 
Slavery in the Southern 
colonies (pp. 69-70) 8 50% 1 
The slave codes (p. 70) 9 82% 0 
Black resistance to 
slavery (p. 70) 14 93% 0 
White opposition to 
slavery (p. 71) 4 50% 0 
Free Blacks (p. 72) 10 90% 1 
Separate and unequal 
(p. 72) 5 10% 1 
Restrictions upon 
Blacks (p. 84) 16 88% 0 
Limitations on 
schooling (p. 87) 6 40% 1 
The Boston Massacre 























Shortage of troops 
supplies (p. 141) 
and 
3 16% 1 
Concern over slavery 
(p. 152) 5 25% 0 
The Lewis and Clark 
Expedition (p. 249) 2 13% 1 
Black soldiers and 
sailors in War of 
1812 (p. 257) 14 93% 4 
Problems of Black 
workers (p. 320) 10 100% 0 
The slaves 
(pp. 332-333) 12 92% 0 
Free Blacks 
(p. 333) 16 94% 0 
The slaveowners 
(p. 334) 14 100% 0 
Economics of slavery 
(pp. 336-337) 12 86% 0 
The pro-slavery 























The study of slavery 
(p. 337) 8 100% 3 
The work the slaves 
did (p. 338) 13 93% 5 
How slave labor was 
organized (p. 338) 10 100% 0 
How slaves were 
treated 
(pp. 338-339) 14 93% 0 
Slave discipline 
(p. 339) 17 94% 0 
How slaves resisted 
(pp. 339-340) 30 100% 0 
The heritage of slavery 
(p. 340) 4 100% 3 
Free Blacks and Indians 
in Texas (p. 354) 10 90% 2 
Background of abolition 
(p. 374) 6 46% 0 
Slavery and cotton 
(p. 374) 9 100% 0 
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(p. 375) 9 100% 0 
Faults in colonization 
(p. 375) 7 87% 1 
Early efforts by Black 
people (p. 375) 9 100% 7 
David Walker's Appeal 
(p. 376) 7 100% 2 
Frederick Douglass 
(p. 377) 9 90% 3 
Underground Railroad 
(pp. 379-380) 15 93% 4 
Uncle Tom's Cabin 
(p. 380) 7 100% 0 
Southern reactions 
(p. 382) 14 100% 0 
The Dred Scott Decision 
(p. 403) 18 14% 0 
John Brown's Raid 
(p. 405) 13 18% 0 
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activity (p. 422) 7 100% 1 
Continuing discrimi¬ 
nation (p. 424) 15 100% 1 
Aid to fugitives 
(p. 424) 6 85% 1 
Black noncombatants 
in the War (p. 424) 7 12% 3 
Exclusion from military 
service (p. 424) 10 90% 0 
Blacks in military 
service (p. 425) 13 86% 4 
Relief efforts for 
freed slaves 
(p. 451) 9 90% 0 
The Freedmen's Bureau 
(p. 452) 15 93% 0 
Restrictions on freed 
slaves (p. 452) 16 88% 0 
The Fourteenth Amendment 
(p. 454) 5 50% 0 
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Black southerners in 
public life (p. 459) 12 100% 4 
Preventing Blacks from 
voting (p. 465) 10 7% 0 
Segregating the races 
(pp. 465-466) 12 92% 0 
Black southerners ' 
reactioners 
(pp. 466-467) 12 100% 3 
Booker T. Washington 
(p. 467) 7 100% 4 
W. E. B. DuBois 
(p. 467) 16 100% 3 
Roosevelt and Blacks 
(p. 597) 10 100% 2 
Blacks and the New 
Freedom (p. 608) 5 83% 0 
Black migration to 
the North (p. 751) 8 72% 0 
Disappointed hopes 























The riots of 1919 
(p. 751) 4 57% 0 
Black pride 
(pp. 751-752) 10 91% 2 
The New Negro (p. 752 ) 10 91% 2 
Gains in Civil Rights 
(p. 753) 7 77% 2 
Blacks and the Depres¬ 
sion (p. 753) 22 97% 4 
The Harlem Renaissance 
(p. 755) 17 94% 8 
Minorities in wartime 
(p. 808) 4 31% 2 
A major victory for 
Black Americans 
(p. 877) 5 63% 2 
The Supreme Court 
rules (p. 877) 1 20% 0 
Direct action 
(pp. 877-878) 11 85% 3 
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Achievements (p. 947) 4 57% 0 
A shifting emphasis 
(p. 948) 3 43% 0 
Violence in the inner 
city (p. 948) 7 70% 0 
New leaders and Black 
power (pp. 948-949) 14 93% 6 
Signs of progress 
(p. 949) 3 60% 2 
The death of M. L. King 
Jr . (p. 950) 
f 
6 100% 0 
Political advances 
(p. 950) 8 57% 7 
An uncertain outlook 
(p. 950) 3 21% 0 
The Reagan Adminis¬ 
tration and Blacks 
(p. 950) 3 60% 0 
Blacks and the economy 























The outlook ( :p. 951) 3 100% 0 
Gains for another 
minority (p. 952 ) 1 7% 0 
Table 2 
Title of Book: The American Nation 
Publisher: Prentice-Hall, Inc. 






















(p. 80) 5 63% 0 
Schools for Black 
Americans (p. 360) 6 100% 0 
Fugitive Slave 
Law (p. 377) 14 93% 0 
Dred Scott Decision 
(p. 382) 17 94% 0 
Black codes (p. 421) 13 100% 0 
Blacks in office 
(p. 425) 7 100% 3 
Freedmen (p. 428) 8 80% 0 

























(p. 471) 7 100% 4 
Black Americans 
(p.521) 8 88% 0 
Booker T. Washington 
(p. 521) 14 100% 2 
W. E. B. DuBois 
(p. 521) 12 100% 2 
Successes (p. 521) 10 100% 5 
The Harlem Renaissance 
(p. 587) 16 100% 3 
Minorities look for 
justices (p. 616) 10 77% 0 
A segregated nation 
(p. 667) 15 100% 0 
The Supreme Court 
Acts (p. 667) 16 100% 0 
Integration begins 
























(p. 668) 17 100% 0 
Black Power 
Movement (p. 683) 8 100% 0 
Differing views 
(p. 683) 9 90% 0 
Violence in the 
cities (p. 683) 10 100% 0 
A man of peace 
dies (p. 684) 7 100% 0 
Gains for Blacks 
(p. 684) 15 83% 4 
Poverty and 
unemployment (p. 686) 10 100% 0 
Table 3 
Title of Book: Life and Liberty 
Publisher: Scott, Foresman and Company 





















From servant to 
slave (p. 29) 12 92% 0 
Slavery in the new 
world (pp. 47-48) 6 46% 0 
The slave coast 
(p. 48) 4 25% 0 
The people of the 
Revolution (p. 87) 4 26% 2 
Voting rights 
(p. 145) 1 7% 0 
Children, education 
and work (p. 213) 
t 
1 5% 0 
The South (pp. 220- 221) 5 25% 0 























shelter and clothing 
(pp. 242-243) 3 38% 0 
Kinds of labor 
(p. 242) 8 100% 2 
Working hours (p. 243) 5 83% 0 
Slave sales and family 
stability (p. 243) 5 1% 0 
Punishment and 
resistance (p. 243) 4 57% 0 
Laws (p. 243) 3 50% 0 
Abolitionism 
(pp. 262-263) 13 52% 0 
The Dred Scott case 
(p. 270) 8 62% 0 
The soldier life 
(p. 290) 9 41% 1 
Freeing the slaves 
























(pp. 302-303) 10 77% 0 
Government help 
(p. 303) 10 90% 2 
Sharecropping 
(p. 304) 3 43% 0 
Violence in the 
South (pp. 308-309) 23 88% 2 
Terrorists (p. 309) 2 25% 0 
The solid South 
(p. 402) 7 64% 0 
The Bourbons (p. 402) 4 36% 0 
Racism and power 
(pp. 403-404) 10 30% 0 
Inequality for Blacks 
(p. 481-483) 31 89% 3 
Social changes (p. 513) 10 53% 2 
Music, dance and the 






















Intolerance (p. 525) 2 12% 0 




11 55% 2 
The Civil Rights 
Movement (p. 612) 23 58% 3 
Black protest 
(pp. 639-642) 20 54% 0 
Black power (p. 643) 12 
ii 












1 1 1 1 1 1 
0 
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in the 1600s with the arrival of Blacks in the Virginia 
colony. Blacks are mentioned mostly in the slavery 
period. The writer mentions Blacks in the Revolutionary 
War, abolition, Civil War and Reconstruction, Harlem 
Renaissance, Civil Rights Movement, and the protest 
and Black power movements. Blacks are not mentioned 
in World War I, World War II, and the Great Depression 
years. 
America; Its People and Values is Table 4. 
This is another developmental American history textbook 
used in Cobb County. It contained only 20 sentences 
about the contribution of Blacks. The book has 832 
pages. References to Blacks start in the 1600s with 
Spanish Indians and Blacks. This book also gives refer¬ 
ence to Blacks in slavery, Civil War and Reconstruction, 
Black cowboys, Harlem Renaissance, Jazz Age, World War 
II, Civil Rights Movement, Black Movement, and violence 
in the 1960s. Blacks are not mentioned in World I and 
the age of industry. The table will indicate more about 
the book. 
Land of Promise; A History of the United States 
is Table 5. It is used in Dekalb and Gwinnett Counties 
for regular readers. The book contained 71 sentences 
about the contributions of Blacks. It has 936 pages. 
The references about Blacks are found in the Colonial 
Period, slavery, Civil War and Reconstruction, industrial 
Table 4 
Title of Book: America: Its People and Values 
Publisher: Harcourt, Brace, Jovanovich 





















Indians and Blacks 
(p. 43) 8 47% 0 
First African 
arrived (p. 69) 1 7% 0 
A slave for life 
(pp. 111-112) 12 92% 0 
Slavery in the 
Southern colonies 
(p. 112) 13 100% 0 
Slavery in other 
colonies (pp. 112- 113) 11 92% 0 
Free Blacks in 
colonial America 






















Cotton and slavery 
spread (p. 282-283) 6 43% 0 
Slavery gains strength 
(pp. 358-359) 8 62% 0 
The growth of slavery 
(p. 363) 2 28% 0 
Life as a slave 
(pp. 363-364) 10 53% 0 
The burden of slavery 
(p. 364) 10 58% 0 
Restrictions upon 
slaves (p. 364) 10 53% 0 
Many slaves resisted 
(p. 365) 11 92% 2 
Gabriel Prosser's plot 
(pp. 365-367) 26 96% 0 
Denmark Vesey's plan 
(p. 367) 9 100% 0 
The American 
colonization society 
























Free Blacks in the 
North (pp. 368-369) 12 86% 4 
Runaway slaves 
(pp. 368-369) 15 75% 0 
The Underground 
Railroad (pp. 369-370) 11 100% 0 
Harriet Tubman 
(p. 370) 6 100% 0 
A great crusade 
begins (p. 371) 10 83% 0 
Black abolitionists 
(p. 372) 13 100% 0 
Frederick Douglass 
(p. 372) 11 100% 0 
The Dred Scott 
Decision (p. 425) 25 96% 0 
Black volunteers in 
the North (p. 452) 14 100% 0 
Black soldiers and 























Lincoln and the 
former slaves 
(p. 459) 7 100% 0 
Stevens and the 
freed Blacks 
(p. 461) 17 89% 0 
The Fourteenth 
Amendment (p. 463) 5 63% 0 
Black cowhands 
(p. 494) 9 69% 0 
Sharecropping and 
tenants (p. 523) 7 44% 0 
Rumblings of 
discontent 
(pp. 578-579) 6 86% 0 
Practical education 
Booker T. Washington 
(pp. 579-580) 15 93% 2 
A different point of 
view - W. E. B. 
DuBois (p. 580) 16 88% 4 
The Harlem Renaissance 























The Jazz Age 
(p. 649) 4 24% 1 
Problems for Blacks 
(p. 652) 17 0 
Minorities serve 
their nation (p. 694) 6 50% 0 
Civil rights as an 
issue (p. 720) 11 69% 0 
An end to segregated 
transportation 
(p. 721) 12 92% 0 
Blacks continue 
their struggle 
(p. 747) 4 26% 0 
Changing Black 
attitudes (p. 748) 8 88% 0 
The Black Power 
Movement (pp. 748-749) 21 100% 0 
Violence in the 
1960's (p. 749) 20 91% 0 
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Table 4—Continued 
Target Group No. of Percentage No. of 
(Blacks) Sentences of Sen- Sentences 
About Blacks tences Mention- 
on Each About ing Con- 






minorities (p. 766) 1 5% 0 
Table 5 
Title of Book: Land of Promise: A History of the United 
States 
Publisher: Scott, Foresman and Company 





















The African slave 
trade begins 
(p. 35) 5 100% 0 
Indentured servants 
in Virginia (p. 48) 4 44% 0 
The colonial 
experiments (p. 77) 1 7% 0 
Tobacco plantations 
and family farms 
(p. 92) 3 14% 1 
Slavery in America 
(p. 101) 12 52% 0 
The development of 
























The horrors of the 
Middle Passage 
(p. 102) 14 100% 0 
Resistance to slavery 
(p. 103) 12 75% 0 
Free Blacks in 
colonial times 
(p. 103) 11 100% 4 
Slavery and free 
Blacks (p. 213) 37 88% 4 
The rise of aboli¬ 
tionists (p. 316) 14 73% 3 
The fear of slave 
revolts (p. 316) 18 85% 0 
Black abolitionists 
(p. 319) 6 55% 3 
Fugitive Slave Law 
(p. 364-365) 11 100% 2 
Uncle Tom's Cabin 

























(p. 388) 20 87% 0 
Blacks fight for 
their freedom 
(p. 390) 26 93% 5 
The railroad creates 
the cowboy (p. 430) 11 92% 1 
Many Blacks move 
North during the War 
(p. 561) 16 94% 7 
Blacks move North 
toward opportunity 
(p. 588) 10 91% 4 
Harlem becomes a 
cultural center 
(p. 588) 9 100% 2 
A new militancy 
(p. 602) 14 100% 7 
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(pp. 723-724) 5 63% 0 
The Warren Court 
comes under attack 
(p. 724) 8 100% 0 
A crisis erupts in 
Little Rock (p. 725) 9 45% 2 
The Montgomery bus 
boycott challenges 
segregation 
(pp. 725-726) 18 100% 5 
The struggle of civil 
rights steps up 
(pp. 745-746) 8 88% 2 
The Civil Rights cause 
makes important gains 
(p. 746) 13 68% 4 
The Black Power 
Movement calls for 






















Many Blacks criticize 
the power movement 
(p. 757) 9 100% 5 
The Black struggle 
leaves an important 
legacy (p. 757) 7 100% 3 
Black Americans face 
severe economic 
problems (p. 758) 12 92% 2 
Reagan runs against 
Walter Mondale 4 15% 3 
New population patterns 
emerge (p. 830) 1 5% 0 
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transformation, Civil Rights Movement, and Black power 
movement, the new frontier and the Great Society, Reagan 
wins a second term. The book does not give any references 
to Blacks in Depression years, World War I and II and 
the Vietnam War. 
The American Pageant is Table 6. It is the 
American history textbook used for the advanced placement 
students. These students take the advanced placement 
test and score above the 50th percentile. They must 
also have and "A" or "B" average in Social Science courses. 
They must be recommended by two teachers in the social 
science department and parents and students must sign 
an agreement form for the course. The state department 
does not recommend any textbook for this advanced placement 
class, but relies on teachers and administrators in 
each area for suggestions of a textbook. The American 
Pageant contained nine sentences about the contributions 
of Blacks. The book has 949 pages. 
References about Blacks can be found in the 
sections on the thirteen colonies, slavery, southern 
society, Revolutionary period, Civil War, compromises 
over slavery, Louisiana Godsend, Reconstruction, American 
moves to the cities, the revolt of the debtor, Progres- 
sivism, the Great Depression and the New Deal, Eisenhower 
Era, the stormy sixties, and "In Black America." Blacks 
Table 6 
Title of Book: The American Pageant 
Publisher: D. C. Heath and Company 





















Virginia, child of 
tobacco (pp. 14-15) 5 27% 0 
Colonizing the 
Carolinas (pp. 16-17) 2 6% 0 
Colonial slavery 
(pp. 42-43) 13 52% 0 
Africans in America 
(pp. 44-45) 19 86% 3 
Southern society 
(p. 45) 3 14% 0 
The structure of 
colonial society 
(pp. 57-58) 6 18% 0 
Triangular trade 
























The Townsend tea 
tax and the Boston 
Massacre (p. 98) 2 9% 0 
Imperial strength 
and weakness 
(pp. 103-104) 3 9% 0 
A Revolution of 
sentiments 
(pp. 127-128) 4 13% 0 
Hammering out a 
bundle of compromise 
(pp. 139-140) 3 9% 0 
The Louisiana Purchase 
(p. 185) 2 6% 0 
Slaves of the slave 
system (pp. 351-352) 4 18% 0 
Free Blacks: Slaves 
without masters 
(pp. 355-356) 20 95% 0 
Radical Abolitionism 
(pp. 362-363) 15 58% 0 
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Table 6—Continued 


















The South lashes 
back (p. 364) 9 27% 0 
Sectional balance 
(pp. 372-374) 5 14% 0 
The Dred Scott 
Bombshell (pp. 399-400) 4 16% 0 
Unfettered Freedmen 
(pp. 459-460) 11 44% 0 
The Freedmen1s Bureau 
(pp. 460-461) 3 19% 0 
The Baleful Black 
codes (p. 464) 15 83% 0 
Johnson clashes with 
Congress (p. 465) 3 19% 0 
The realities of 
radical Reconstruction 
in the South (p. 471) 15 55% 3 
Attempts to empower 
the Black politically 
failed miserably 
(pp. 473-474) 3 20% 0 
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Booker T. Washington 
and Education for Black 
people (pp. 540-541) 12 86% 2 
Populists and Blacks 
(pp. 580-582) 3 100% 0 
Raking muck with the 
Muckrakers 
(pp. 633-634) 1 3% 0 
The delirious decade: 
Jazz and Blacks 
(pp. 712-714) 4 15% 1 
Literary Liberation 
(pp. 714-716) 5 9% 0 
The humiliation of 
Hoover in 1932 
(pp. 747-748) 3 20% 0 
The Black surge 
forward (p. 844) 4 21% 0 
Crisis at Little Rock 























The Black Revolu¬ 
tionary Outburst 
(pp. 865-866) 20 71% 0 
The Black Revolution 
Experience (p. 870) 23 92% 0 
The Black Rage 
(pp. 870-872) 28 93% 0 
In Black America 
(p. 935) 8 26% 0 
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are left out of World War I and II, westward movement, 
Vietnam and the rise of industry. 
Table 7 reflects the explanations and number 
of responses given by the five major American history 
textbook publishers used in this study. The publishers 
responded to questions in this manner. 
Four stated that they did accept manuscripts 
that included the contributions of Blacks to American 
history; however, one publisher stated that they often 
accept manuscripts about Black contributions. To the 
question on whether publishers accept manuscripts with 
regional biases, two publishers said they did "very 
often"; two said "sometimes" they did; and one said 
they "never" accept manuscripts with regional biases. 
Publishers responded to the question about whether Blacks 
were included in all periods of American history as 
follows: two said "very often" Blacks were in all periods; 
two also said "often" Blacks were in all periods to 
American history; and one responded "sometimes" they 
are included in all periods. Question 6 on whether 
the inclusion of more contributions by Blacks would 
reduce sales, two publishers responded "rarely"; and 
three responded "never." The questionnaire was used 
to gather information about the pulishers' policies 
on including the contributions of Blacks in their text¬ 
books . 
Table 7 
Responses from Publishers' Questionnaire 
1. What criteria does your a. specialist in 
the field 
publishing house have for b. knowledge of 
textbook market 
selecting textbook c. taught at college 
or university 
reviewers? d. done previous 
work for this 
publisher 
2. Does your publishing 
house use a checklist No (all respondents) 
for evaluating ethnic 
manuscripts? 
Please answer questions 3-6 using the following key: 
1 = very often; 2 = often; 3 = sometimes; 4 = rarely; 
5 = never. 
3. Are American history 
manuscripts that 
include the con¬ 
tributions of 
Blacks to American 
history accepted by 
your publishing 
house? 
1 2 3 4 5 
4 1 
4. Do your editors 
accept history 
manuscripts with 




5. Do your textbook 
writers include 
Blacks in all 
periods of 
American history? 
1 2 3 4 5 
2 2 1 
6. Will the inclusion of 
more contributions by 
Blacks and Hispanics 
likely reduce sales? 2 3 
CHAPTER IV 
SUMMARY, CONCLUSIONS, DISCUSSION AND RECOMMENDATIONS 
Summary of Findings 
The American history textbooks used in the metro¬ 
politan Atlanta area are all approved by the State Text¬ 
book Committee. Each book was chosen by teachers and 
parents from the communities represented in the study. 
The findings showed that the omission or misrepresentation 
of significant contributions of Blacks from the devel¬ 
opmental textbooks and the advanced placement textbooks 
is the most severe. The developmental books only con¬ 
tained 23 sentences about the contributions of Blacks. 
The American Pageant, which is the advanced placement 
textbook, had nine sentences about the contributions 
of Blacks. The regular textbooks, which are The Triumph 
of the American Nation and Land of Promise: A History 
of the United States, contained the most sentences about 
the contributions of Blacks. The Triumph of the American 
Nation had 110 sentences; whereas Land of Promise: 
A History of the United States had 71 sentences about 
the contributions of Blacks. 
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The responses to the questionnaire from five 
major publishers contained information about the quali¬ 
fications of the reviewers. All of the publishers stated 
they used reviewers who were specialists in the field, 
had done previous work for them, had some knowledge 
of the textbook market, and taught at a college or uni¬ 
versity. All publishers stated they did not use a check¬ 
list for their manuscripts, but relied on the reviewers 
for comments and suggestions on ethnic history. Four 
out of five publishers did accept manuscripts that included 
contributions about Blacks. Four publishers did not 
accept manuscripts that had regional biases. One publisher 
never accepts manuscripts with regional biases. Four 
publishers said they include Blacks in all periods of 
American history. This statement did not represent 
the findings in the textbooks. The publishers said 
the inclusion of more information of Black contributions 
would not hurt their sales. The questionnaire showed 
that five publishers would include more references about 
Black contributions in future editions of their textbooks. 
Conclusions 
The analysis and interpretation of the data 
showed that the developmental American history textbooks 
and the advanced placement textbook have less contri¬ 
butions about Blacks than the regular textbooks, and 
that generally Blacks were omitted from World War I 
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and II, westward movement, the Great Depression, rise 
of industry and Vietnam. The questionnaire did not 
reflect what the texbook actually contains. The question¬ 
naire indicated manuscripts were accepted that reflect 
Blacks in all periods of American history. The texbooks, 
however, do not show Blacks in all periods of American 
history. The questionnaire also showed that publishers 
did not accept manuscripts with regional bias. Again, 
the textbooks tended to place emphasis on the South 
and Blacks in that part of the country. 
Discussion 
This study found that Blacks were omitted from 
World War I and II, westward movement, the Great Depres¬ 
sion, rise of industry and Vietnam. In World War I 
Blacks fought on the front lines in Europe. Discrimination 
and prejudice kept Blacks from being admitted to the 
Marines and Navy. Most Black recruits were assigned 
to menial tasks. Despite all the prejudice against 
them, the units performed well. Textbook writers should 
consult the following sources on World War I: Black 
Americans in Defense of Our Nation published by the 
Department of Defense; Charles H. Williams, Sidelights 
on Negro Soldiers; Chester D. Heywood, Negro Combat 
Troops in the World War. 
Blacks were accepted in the West because a person's 
character was more important than age, race or color. 
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They were generally treated as equals in cattle country. 
Two of the most famous Black cowhands were Nat Love 
and Bill Pickett. Both men had skills in working with 
horses. Nat Love did most of his work in South Dakota; 
whereas Bill Pickett worked the trails between Texas 
and Dodge City, Kansas. Two sources that textbook writers 
may consult are a journal article by Kenneth 0. Porter, 
"Negro Labor in Western Cattle Industry, 1866-1900," 
Labor History X (Summer 1969): 346-375 and Philip Durham 
and Everett L. Jones, The Negro Cowboys (New York, 1965). 
American History textbook writers can add Blacks 
to the rise of industrial America by telling readers 
that Blacks were working in the iron industry in Tennessee 
and Alabama. They were also helping industrial America 
by working in the cloth industry in the Carolinas. 
Blacks helped industrial America through their inventions. 
A Black man invented the shoe lacing machine. Another 
Black man, John P. Parker, invented a screw for tobacco 
presses. Elijah McCoy invented automatic lubricators 
for machines. Granville T. Woods made contributions 
in the fields of electricity, steam boilers, and automatic 
air brakes. His inventions were assigned to General 
Electric Company, Westinghouse Air Brake Company, and 
the American Bell Telephone Company. 
Textbook writers should consult the following 
sources concerning Blacks in the labor movement: Spero 
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and Harris, The Black Worker; Charles H. Wesley, Negro 
Labor in the United States; Julius Jacobson, ed., The 
Negro and the Labor Movement; Bernard Mandel, "Samuel 
Gompers and the Negro Workers, 1886-1914"; Milton Cantor, 
ed., Black Labor in America; and Philip S. Foner, "The 
International World Worker and the Black Worker," JHH 
LV (January 1970): 45-64. 
Textbook writers should mention that it was 
Franklin D. Roosevelt's New Deal policies that did not 
help Blacks during the Depression. The policies perpet¬ 
uated the usual discriminatory injustices toward Blacks. 
A smaller proportion of unemployed Blacks received relief 
than did unemployed whites. Black organizations failed 
in their efforts to secure a federal anti-lynching law 
and to amend discriminatory features of the Wagner Act 
and the Social Security Act. Textbook writers should 
consult George Brown Tindall, The Emergence of the New 
South, 1913-1945; Raymond Walters, Negroes and the Great 
Depression: The Problem of Economy Recovery; A. Howard 
Myers, "The Negro Worker Under the N.R.A," JNE V (January 
1936): 48-53; and John P. Davis, "A Survey of the Problems 
of the Negro Under the New Deal," JNE V (January 1936): 
3-12. These books and journal articles would give text¬ 
book writers a picture of Blacks during the Depression 
period. 
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During World War II individual Black soldiers 
and entire Black combat units were decorated for bravery 
and meritorious performance on the fighting front. 
But these improvements were not representative of the 
entire picture. The War Department persisted in organ¬ 
izing Black soldiers into separate units, although it 
experimented briefly with mixed fighting units in Germany 
just before the War ended in 1945. Black pilots were 
trained at a segregated base at Tuskegee Institute. 
About one million Black men and women served in the 
armed forces, nearly half of them in foreign theaters, 
but they were still heavily overrepresented in the service 
forces and underrepresented in the air corps and ground 
combat companies. 
Books that writers can consult are Richard M. 
Dalfiume, Fighting on Two Fronts: Desegregation of the 
U.S. Armed Forces, 1939-1953; Charles E. Francis, The 
Tuskegee Airmen: The Story of the Negro in the U.S. 
Air Force; John D. Silvera, The Negro in World War II; 
Robert C. Weaver, Negro Labor: A National Problem; Dennis 
D. Nelson, The Integration of the Negro in the U.S. 
Navy. 
Black Americans were drafted for the Vietnam 
War in large numbers. The proportion of Black combat 
troops exceeded the proportion of Blacks in the general 
population. In 1968, 13.7 percent of those killed in 
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Vietnam and 18.3 percent of the wounded were Black. 
The reasons for the great participation of Blacks in 
the Vietnam War was a draft system which had few Black 
board members and tended to induct poor young men and 
school dropouts ahead of others. Another factor was 
the high rate of Black re-enlistments. By the beginning 
of 1968, 46 percent of Black fighting men were re-enlisting 
compared to 18 percent for whites. Blacks in uniform 
were more fairly treated and found more opportunities 
for training and advancement than were available to 
them in civilian life. 
By mid-1969 ten Blacks had been recipients of 
the Medal of Honor for heroic conduct in Vietnam. Among 
them was PFC Milton Olive III who won the award post¬ 
humously for throwing himself on a live grenade to save 
the lives of four of his comrades. Less progress was 
achieved with respect to the promotion of officers; 
fewer than five percent of whom were Black. When Colonel 
Frederic E. Davison was raised to rank of Brigadier 
General after 27 years of service, he became the third 
Black general in the history of the armed forces and 
the highest ranking Black officer commanding troops 
in Vietnam. 
The Vietnam War gave Black soldiers an opportunity 
to display their skills and courage as fighting men. 
The war put to rest the myth of Black cowardice which 
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had lingered since World War II. It also made Blacks 
determined to win full freedom and equal opportunity 
at home. Political moderates regarded Black veterans 
as potential assets in the struggle for equality, while 
Black militants and uneasy whites viewed them as possible 
recruits to the ranks of revolutionaries. Textbook 
writers should consult the following sources on Blacks 
in the Vietnam War: Seymour J. Schoenfeld, The Negro 
in the Armed Forces and Black Americans in Defense of 
Our Nation, published by the Department of Defense. 
Recommendations 
The findings and conclusions of this research 
warrant the following recommendations: 
1. That writers of American history textbooks 
which are included in this investigation give more attention 
to mentioning Blacks in all periods of American history. 
2. That publishers of American history textbooks 
confront the fact, with respect to the contributions 
of Blacks, that there are regional biases. Furthermore, 
contrary to publishers' claims, textbooks do not include 
the contribution of Blacks in all periods of American 
history. 
3. That those responsible for the selection 
of American history textbooks keep abreast of developments 
in the publication of such textbooks and urge the adoption 
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of those books which are more accurate and complete 
in their inclusion of the contributions of Blacks. 
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APPENDIX A 
AMERICAN HISTORY TEXTBOOK LIST 
Textbooks from Gwinnett County 
Advanced Placement Textbook: The American Pageant. 
D.C. Heath and Company, 1987. 
Regular Textbook: Land of Promise: A History of the 
United States. Scott, Foreshamn and Company, 1987. 
Developmental Textbook: The American Nation. Prentice- 
Hall, 1986. 
Textbooks from Atlanta Public Schools 
Advanced Placement Textbook: The American Pageant. 
D. C. Heath and Company, 1987. 
Regular Textbook: Triumph of the American Nation. Harcourt 
Brace Jovanovich, 1986. 
Developmental Textbook: Triumph of the American Nation. 
Harcourt Brace Jovanovich, 1986. 
Textbooks from Cobb County 
Advanced Placement Textbook: The American Pageant. 
D. C. Heath and Company, 1987. 
Regular Textbook: Triumph of the American Nation. Harcourt 
Brace Jovanovich, 1986. 
Developmental Textbook: America: Its People and Values. 
Harcourt Brace Jovanovich, 1985. 
Textbooks from Dekalb County 
Advanced Placement Textbook: Land of Promise: A History 
of the United States. Scott, Foresman and Company, 
1987 . 
Regular Textbook: Land of Promise: A History of the 
United States. Scott, Foresman and Company, 1987. 
Developmental Textbook: Life and Liberty: An America 
History. Scott, Foresman and Company, 1987. 
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Textbooks from Fulton County 
Advanced Placement Textbook: The American Pageant. 
D. C. Heath and Company, 1987. 
Regular Textbook: Triumph of the American Nation. Harcourt 
Brace Jovanovich, 1986. 
Developmental Textbook: The American Nation. Prentice- 
Hall, 1986. 
APPENDIX B 
AMERICAN HISTORY TEXTBOOK 
PUBLISHERS' QUESTIONNAIRE 
Instructions: Please answer questions one and two with 
an explanation. Respond to questions three through 
seven using the following scale: 
1 = very often; 2 = often; 3 = sometimes; 
4 = rarely; 5 = never. 
Circle the number that corresponds to your response. 
1. What criteria does your publishing house have for 
selecting a textbook reviewer? 
2. Does your publishing house use a checklist for evalu¬ 
ating ethnic manuscripts? 
3. Are American history manuscripts that include the 
contributions of Blacks in American history accepted 
by your publishing house? 
1 2 3 4 5 
4. Do your editors accept history manuscripts with 
regional biases? 
1 2 3 4 5 
5. Do your textbook writers include Blacks in all periods 
of American history? 
1 2 3 4 5 
6. Will the inclusion of more contributions by Blacks 
and Hispanics likely reduce sales? 
1 2 3 4 5 
7. Will future editions of your texts include more 
references to the contributions of Blacks and Hispanics? 




for Use by the Textbooks Advisory Committee 
for Selection of Textbooks in All Subjects 
"Text materials" or "Textbooks" as referred to in this 
document are defined as a collection of information 
intended for use as a principal source of study material 
for a given class or group of students, a copy of which 
is expected to be available for the individual use of 
each student in the class or group. Such material may 
include bound and unbound printed material, electronic 
and audio-visual basic instructional information. 
All text materials used in the classroom should arouse 
curiosity and interest, should stimulate thinking, should 
promote the exercise of independent judgment, should 
furnish reliable and accurate basic information and 
should complement other instructional materials pertinent 
to the curriculum area being studied. 
If applicable to the subject area being considered, 
the following criteria are to be used in evaluating 
each textbook submitted for adoption. In addition to 
the general criteria, specific criteria are to be used 




1. Are the content and the sequence of the 
materials reasonably consistent with State 
Curriculum Guides, State Curriculum Content 
Basic Skills requirements, QBE requirements 
and other appropriate subject requirements 
and the goals of the State Board of Educa¬ 
tion? 
2. Is the subject matter current and scientifi 
cally correct? 
3. Is there provision for individual differ¬ 
ences in the sequential arrangement? 
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4. Is the subject matter meaningful in terms 
of pupil needs, experiences, interests 
and understandings for the age and grade 
level intended? 
5. Is there a program for vocabulary and 
other communication skills development? 
6. If the text suggests activities, are they 
functional, based on research in the field 
and significant to youth? 
7. Does the book include suggestions which 
will assist the teacher and student in 
evaluating progress? 
B. Illustrations 
1. Are the illustrations sufficiently abundant, 
properly labeled, accurate, easily inter¬ 
preted, and appropriate to the content 
of the text and to the age level of the 
pupils using it? 
2. Do the illustrations extend and enrich 
the content of the verbal text? 
C. Instructional Aids 
1. Are teaching aids, either in the text 
itself or in a teacher's manual, provided? 
2. Are sources for additional reading and 
electronic instruction resources suggested? 
3. Does the book have accompanying audio¬ 
visual aids including records, filmstrips, 
films, tapes, overhead transparencies, 
and electronic software? 
4. Will the glossary, footnotes, charts, 
maps, pictures and tests aid pupils and 
teachers in using the book effectively? 
II. ORGANIZATION 
A. Is the text organized to facilitate correlation 
with other subject areas and are suggestions 
made for such correlations? 
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B. Does the organization of the text indicate 
both balance and vigor of intellect in topics 
treated? 
C. Does the book lend itself to a variety of 
methods and teaching techniques? 
D. If the book is part of a series, is there 
a balance in type of organization and approach? 
E. Does the book provide suggestions for the 
teacher? 
III. AUTHORSHIP 
A. Is there evidence that findings of valid re¬ 
search and evaluation have gone into the devel¬ 
opment of the publication? 
B. Is the point of view, philosophy or purpose 
of the book clearly stated? 
C. Are conclusions or opinions stated by the 
author drawn from facts clearly stated in 
the text? 
D. Does the author's point of view in this text 
tend to emphasize those social attitudes, 
understandings and ideals characteristic of 
our American way of life? 
E. Have the authors and/or consultants demonstrated 
expertise on the particular level and in the 
subject area being considered? 
Materials recommended by the Committee should reflect 
and insure, but not be limited to: 
(1) the best overall quality of materials available 
(2) suitability to grade level 
(3) adaptability to the various ability and reading 
levels 
(4) adequate variety of quality materials 
(5) presentation of various points of view 
(6) appreciation of life 
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The inclusion of any of the following or similar materials 
in an otherwise acceptable high-quality text makes it 
unacceptable for adoption for purchasing with State 
textbook funds: 
(1) any theme or statement that is derogatory 
to the democratic process 
(2) ridicule of ethnic groups, races or religions 
(3) nonsensitivity to individual worth, talents, 
abilities or aspirations of any group 
(4) portrayal of human stereotypes or sex bias 
(5) social unrest promoted as a tool for anarchistic 
goals and activity 
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